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Pupil premium strategy statement 2025 - 2028 

This statement details our school’s use of pupil premium funding (and recovery premium 
for the 2021 to 2022 academic year) to help improve the attainment of our 
‘disadvantaged’ children.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Belmont Primary School 

Number of pupils in school  93 

Proportion (%) of pupil premium eligible pupils 5.26% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

25-28 

Date this statement was published July 25 

Date on which it will be reviewed July 28 

Statement authorised by Paul Johnson 

Head Teacher 

Pupil premium lead Katie Smith 

SENCo 

Governor / Trustee lead Paul Ingham 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £8880 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£8880 
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Assessment Headlines 

2025 KS2 Outcomes 

2 PP children 

 School National 

 PP Non PP PP All Pupils 

Reading 100% 100%  75.1% 

Writing 100% 100%  72.3% 

Maths 100% 100%  74.1% 

Combined 100% 100%  62.2% 

 

2025 EYFS Outcomes 

 School National 

 PP Non PP PP All Pupils 

% of children achieving 

Good Level of 

Development 

na 73.3%  68.3% 

 

MTC (Multiplication Tables Check) 

1PP Child 

 School National 

 PP Non PP PP All Pupils 

Average Score 25 22.5  21.1 

% of children 25/25 100% 50%   
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Part A: Pupil premium strategy plan 

Statement of intent 

At Belmont Primary School, we aim to ensure that all children are provided with a full 

curriculum that equips them for their next steps of learning irrespective of their 

backgrounds.  The focus of our pupil premium strategy is to support those pupils who 

are in receipt of pupil premium to make progress from their starting points and achieve 

in all subjects. 

Our strategy follows the tiered approach as outlined by the EEF.  The activity we have 

outlined in this statement is intended to close the attainment gap. 

High quality teaching is fundamental to our approach, with a heavy emphasis on the 

areas in which our disadvantaged pupils require most support.  Quality teaching is 

proven to have the greatest impact on closing the attainment gap and, at the same 

time, it will benefit all pupils.  Through continued professional development, all teaching 

staff’s knowledge and understanding of current practices ensures that all of our 

children benefit from high quality classroom practices. 

Targeted academic support, when delivered by staff that are well-trained, can help to 

identify misconceptions and provide the necessary building blocks of learning to ensure 

that children can access the curriculum.  Our strategy identifies children’s needs and 

provides structured support to help children close attainment gaps. 

Wider strategies have been implemented throughout school to ensure that our 

disadvantaged children have a breadth of opportunities throughout their school life. 

Our approach will be responsive to challenges and individual needs and is rooted in 

research-based strategies.  Through a tired approach, strategies complement each 

other to help children make connections between learning.  To ensure that our 

approaches are effective we will: 

• Adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils' outcomes. 

• Identify misconceptions and barriers to learning and intervene at the earliest 

point. 

• Ensure that all staff have high expectations of all children, including 

disadvantaged children.  

We are following the EEF’s latest guidelines on the best use of TAs in schools and are 

therefore committed to ensuring that: 
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• Working relationships between teachers and teaching assistants meet all pupils’ 

needs, with the teacher retaining responsibility for all pupils. 

• Teachers and teaching assistants are supported to identify practices which 

inhibit pupil learning and engage in effective alternatives. 

• Teaching assistants are equipped with a range of scaffolding strategies 

appropriate to the age, subject, and specific individual needs of pupils they work 

with. 

• Teaching assistants know when and how to remove scaffolds over time to 

promote independent learning, with teachers supporting teaching 

assistants to make those judgements. 

• Pupils have the opportunity to attempt tasks independently before 

intervening appropriately when they can’t proceed. 

• As a school, we regularly reflect on the purpose of interventions and engage 

with the evidence base before deploying teaching assistants to deliver 

structured interventions. 

• We monitor progress to be sure the benefit of the intervention outweighs 

time away from the classroom. 

• Teachers and teaching assistants are supported to engage in bridging 

practices that connect learning between interventions and the classroom. 

• Clarity on the role of the teaching assistant is provided for all in the school. 

• Teaching assistants are enabled to be effective in their role and teachers to 

work effectively with teaching assistants, through effective professional 

development. 

• Ongoing coordination and communication is developed so that teachers 

and teaching assistants are prepared for their day-to-day roles. 

• Teaching assistant deployment is informed by both the underpinning evidence 

and the challenges of putting it into practice. 

• The school community is engaged and aligned to build a shared understanding 

of good teaching assistant practice. 

• We are deliberate about deployment decisions, which should be taken in the 

context of the school and its current priorities. 

We intend to fulfil these aims through regular training for all staff, discussion, 

monitoring and sharing of best practice throughout the school community. 
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Likely Challenges (Likely barriers to achievement) 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 There are some of our disadvantaged children who display signs of low self-
esteem and confidence.  This could lead to issues with attendance and 
punctuality or children not meeting their potential. 

2 Reading skills need to continue to be developed, especially as children 
progress into KS2. All children, including those who are in receipt of PPG, 
need to continue to work on improving reading fluency and comprehension 
with a particular focus on retrieval and inference skills. Good reading skills are 
essential for access to the whole curriculum.  

3 In KS2, further development of automaticity of number facts are to be 
developed as these are not embedded with disadvantaged pupils, which is 
then leading to some misconceptions in other aspects of maths. 

4 Across school, pupils’ vocabulary needs to continue to be developed and 
enriched to ensure that children, including those who are disadvantaged, can 
access a broad and rich curriculum. 

5 Some of our disadvantaged children have not yet developed positive learning 
strategies or do not yet view themselves as ‘good’ learners. This needs to 
continue to be developed.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve reading fluency among our 
disadvantaged children. 

Assessments, discussion with children and 
observations will indicate significantly 
improved reading fluency.  This would be 
monitored through assessments, 
observations and ongoing formative 
assessments. 

Improved mathematical fluency and number 
sense in Key Stage Two. 

KS2 maths outcomes will show that children 
attaining in maths.  Through formative 
assessment, test analysis and pupil 
questions, mathematical fluency will be 
assessed. 

Improved well-being of pupils in our school, 
especially disadvantaged pupils. 

Sustained high levels of wellbeing. This will 
be demonstrated in pupil voice, increased 
participation in enrichment activities, good 
levels of attendance and punctuality, and 
teacher observations and parental 
feedback. 
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To target all pupils (non-disadvantaged and 
disadvantaged), including higher attaining 
pupils, to ensure that they make at least good 
progress from their starting points. 

Assessments show outcomes for all pupils, 
including higher attaining pupils, are making 
at least good progress. 

Improved self-regulation of all learners. Pupils 
are better aware of themselves as learners 
and are better able to access the curriculum 
as a result. 

Assessments show outcomes for all pupils, 
including higher attaining and 
disadvantaged pupils, are making at least 
good progress. 
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Activity in this academic year (2025 -26) 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:  £1,750 (Maths Training) £1,600 (ELSA time): £3,350  

Activity (with 
challenge number 
addressed) 

Evidence that supports this approach Intended and 
actual impact 
and lessons 
learnt. 

Maths Specialist to 
provide professional 
development for all 
support staff on 
Mastering Number 
and enhancing 
Mathematical 
Fluency over the 
course of 3 days. 
Staff then to be able 
to implement 
practices into the 
classroom and in 
small group 
intervention. (3) 

The NCETM (National Centre of Excellence in 
Teaching of Mathematics) states the importance 
of Number Sense and Fluency and how this is 
vital as the complexity of mathematics increases. 

Staff knowledge 
on ‘mastery’ 
approaches 
and the 
importance of 
fluency will be 
improved 
through 
Teaching 
Assistants 
completing the 
Mastering 
Number 
training. 

Ongoing professional 
development for all 
staff on early 
language and the 
teaching of phonics 
across the Key 
Stages. (2,4) 

A structured phonics programme is essential 
for all children.   

Improving Literacy in Key Stage 1 | EEF 
(educationendowmentfoundation.org.uk) 

Continued good 
staff knowledge 
on effective 
phonics 
teaching and 
development of 
early language 
skills. This will 
ensure that 
children’s 
language will 
develop at an 
age-appropriate 
rate and that 
children will 
experience 
success when 
learning 
phonics to 
enable them to 
become 
competent 
readers. This 
will be carried 
on throughout 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
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the whole 
school. 

Professional 
development for all 
staff on Language 
Development and a 
renewed focus on 
oracy and teaching 
vocabulary in the 
classroom. 

The importance of Language Development is 
highlighted here: 

 

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit/oral-language-interventions 

 

Children will 
show good 
levels of 
language 
development 
which will be 
assessed 
through 
WellComm 
assessments, 
engagement 
and attainment 
in lessons and 
acquisition of 
topic specific 
vocabulary. 

Continued 
procurement of a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics 
teaching for all pupils. 
(2) 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not 
necessarily comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

All children will 
have access to 
a high quality 
phonics 
programme 
delivered by 
appropriately 
qualified staff 
members. 
Pupils will be 
able to apply 
their phonics 
learning to 
become fluent 
readers. 

Enhancement of our 
SEMH provision. 

 

Continued funding 

and time for staff to 

maintain their ELSA 

status and carry out 

ELSA work within 

school. Continued 

funding and time to 

monitor this 

provision. (1) 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educa
tionendowmentfoundation.org.uk) 

 

 

Pupils in our 
school will 
continue to feel 
safe, valued 
and happy and 
able to learn as 
best they can. 
When SEMH 
needs arise 
they will be 
addressed in a 
sensitive and 
effective 
manner and the 
school will 
continue to 
provide a 
nurturing 
environment for 
all pupils.  

Intentions for 25 – 28 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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• Continued staff development for all staff on Mastering Number and Mathematical 
Fluency. 

• Continued staff development on the application of phonics throughout the Key 
Stages. 

• Continued funding and time to provide ELSA sessions within school. 

• Continued partnership with outside agencies, to support SEMH needs, where 
applicable. 

• Continued whole school training on Oracy and Language Development. 

• Continued whole school training on QFT. 

• Continued whole school training on Neurodiversity. 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £6288 

Activity 
(with 
challenge 
number 
addressed) 

Evidence that supports this approach Intended and 
actual impact 
and lessons 
learnt. 

Implementati
on of 
structured 
intervention, 
Mastering 
Number, on 
Mathematical 
fluency 
which can be 
delviered by 
appropriately 
trained TAs 
in addition to 
the teacher-
led 
Mastering 
Number that 
all pupils 
access within 
class. (3) 

The NCETM highlights the importance of fluency in 
mathematics. 

 

The EEF highlights effective intervention strategies. 

 

TAs to be trained in the delivery of NCETM Mastering 

Number. 

 

Pupils’ 
mathematical 
fluency will 
continue to 
improve so that 
they are better 
able to apply 
their learning to a 
wider range of 
mathematical 
problems.  

Continued 
implementati
on of phonics 
intervention 
programme 
throughout 
the Key 
Stages. (2) 

A structured phonics programme is essential for all 
children.  An addition to the teaching of phonics as a 
whole class, intervention for children can help children 
to close the gap in attainment. 

Improving Literacy in Key Stage 1 | EEF 
(educationendowmentfoundation.org.uk) 

 

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly from 
disadvantaged backgrounds. Targeted phonics 

Pupils phonics 
ability will 
continue to be 
improved so that 
they are able to 
read with greater 
fluency.  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
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interventions have been shown to be more effective 
when delivered as regular sessions over a period up to 
12 weeks: 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

 

Continued 
implementati
on of 
vocabulary 
intervention 
programmes 
and a 
renewed 
push on the 
teaching of 
vocabulary 
within all 
lessons. (4) 

The EEF states that explicit vocabulary instruction 
should be taught across all subjects. 

 

Teaching of vocabulary should be multi-sensory to help 
support retention of new vocabulary.  

 

A 2018 Oxford Language Report into vocabulary, Why 
Closing the Word Gap Matters, found that teachers 
reported that 40% of pupils did not have the necessary 
vocabulary to access their learning. 69% of the primary 
school teachers who took part in the survey said that 
they think the number of pupils with limited vocabulary 
is either increasing or significantly increasing in their 
schools compared to a few years ago. Poor vocabulary 
skills may result in weaker comprehension skills and 
slower than expected progress in reading and writing. 
While there is no ‘quick fix’, there is robust evidence 
that interventions which target oral language skills do 
have significant potential for improving educational 
outcomes by strengthening children’s understanding, 
speaking and reading comprehension skills. 

http://fdslive.oup.com/www.oup.com/oxed/Oxford-
Language-Report.PDF?region=uk   

 

 

Pupils 
vocabulary will 
be enhanced so 
that they are able 
to access texts 
more easily and 
classroom 
activities 
including writing 
and out of class 
activities such as 
conversing and 
playing with 
friends. 

Renewed 
focus on 
teaching 
reading 
comprehensi
on skills with 
a particular 
focus on 
improving 
children’s 
inferencing 
skills.  

The importance of reading comprehension is 
highlighted here: 

 

https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/reading-
comprehension-strategies 

 

Children will feel 
confident to use 
a range of 
strategies to 
comprehend 
what they read. 
They will be 
explicitly taugh 
the different skills 
and will be able 
to apply these 
independently 
which will show 
in their 
assessment and 
engagement. 

Intentions for 26 – 28 

• Continued implementation of structured intervention programmes dependent on 
pupils’ needs.    

• Continued CPD for all staff. 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies


 

11 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £1669 

Activity 
(with 
challenge 
number 
addressed) 

Evidence that supports this approach Intended 
and actual 
impact and 
lessons 
learnt. 

Continue to 
provide 
music 
enrichment 
opportunities 
for 
disadvantage
d pupils. (1) 

‘All children, including those from disadvantaged 
backgrounds, deserve a well-rounded, culturally rich, 
education… Learning a musical instrument, for example, is 
associated with improved wider educational outcomes for 
children, from their early years through to secondary 
school…we should teach the arts for their own sake – for 
the intrinsic value of learning creative skills and the 
enjoyment they bring’ Sir Kevan Collins 

 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/
Arts_Education_Review.pdf  

Ensuring that 
all children 
have access 
to the same 
opportunities 
within school. 
Enhancing all 
children’s 
cultural 
capital.   

Continued 
ELSA 
sessions to 
support those 
with SEMH 
needs. (1) 

The Emotional Literacy Support Assistant (ELSA) 
programme is a targeted, evidence-informed intervention 
designed to enable within-school preventative early 
intervention to support the social, emotional and well-
being needs of children and young people. 

 

Research has found this to be an effective programme for 
both training practitioners and then supporting pupils. 

https://www.elsanetwork.org/elsa-network/evaluation-
reports/  

 

 

Pupils in our 
school will feel 
safe, valued 
and happy 
and able to 
learn as best 
they can. 
When SEMH 
needs arise 
they will be 
addressed in 
a sensitive 
and effective 
manner and 
the school will 
continue to 
provide a 
nurturing 
environment. 

Intentions for 26 – 28 

• Continued use of ELSAs to support those with SEMH needs. 

• Continued monitoring and supervision of ELSAs to ensure that practice 
remains relevant and of a high standard. 

• Continued access to enrichment opportunities. 

 

 

Total budgeted cost: £ 11,247 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Arts_Education_Review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Arts_Education_Review.pdf
https://www.elsanetwork.org/elsa-network/evaluation-reports/
https://www.elsanetwork.org/elsa-network/evaluation-reports/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 

academic year.  

Improved well-being, self-esteem and confidence for our disadvantaged pupils 

School continued to fund and facilitate the use of our 2 trained ELSAs to provide high quality 

nurture support to those who need it, including our disadvantaged pupils. School continued to 

enlist the support of the NHS Mental Health in Schools Team and also welcome support from 

other outside agencies, where applicable. We continue to provide a range of extra-curricular 

activities which are open to all pupils.  

Improved reading skills 

School have introduced a new literacy curriculum which continues to be refined with regular 

training for all staff on this. Comprehension skills are explicitly taught, and all children are 

encouraged to apply these skills when they are given the opportunity to read for pleasure. All 

classes read a whole class novel daily. Many children, including some of our children in receipt 

of PPG, read daily with an adult in school. 

Improved mathematical development 

Two members of teaching staff have been trained on the Mastering Number approach which is 

fully embedded in KS1.   

Improved vocabulary acquisition 

Key vocabulary is identified for each new topic and is explicitly taught to children. The 

vocabulary selected shows progression across the year groups. Vocabulary interventions have 

been set up for some children in KS2 with identified language needs to use ELKLAN strategies 

to pre-teach vocabulary.  

Improved learners 

There has been a focus throughout school on demonstrating and modelling good learning 

behaviours.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 
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Programme Provider 

TT Rockstars Maths Circle Ltd 
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Further information 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 

by pupil premium or recovery premium.  This will include: 

• Offering a wide range of high-quality extra-curricular activities to boost well-being.  

There will be a breadth of activities to give children a full range of opportunities to 

develop confidence and social skills.  Disadvantaged pupils will be encouraged to 

participate. 

• Early language development intervention programme for EYFS children being delivered 

by trained staff. 

• Continued cooperation and open dialogue between school families and school staff to 

ensure that the best outcomes are met for all pupils.  

• A ‘Reading for Pleasure’ strategy is followed throughout the whole school. All classes 

have designated reading areas, allow time to read daily both individually and as a class. 

All classes have a wide range of high-quality texts and teachers recommend ‘good 

reads’ for each year group. Pupils have weekly access to a well-resourced library. 

 


